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Rationale for text choice 

 For my reading lesson I have chosen an extract from the first chapter of the novel “Pride 

and Prejudice” written by Jane Austen as an authentic example of reading material. As Watkins ( 

2005 ) states authentic texts give exposure to ‘real’ English and can be motivating for learners. 

This novel extract is appropriate for upper-intermediate learners and it is relevant for a reading 

activity, as the topic enables further discussion.  

The choice of this text was based on a study case conducted among upper-intermediate 

students about literary texts in English they enjoyed. The novel of Jane Austen “Pride and 

Prejudice” was one of their favourite novels. ( Lazar. G, 1993) Moreover, ‘upper-intermediate 

learners can read with a large degree of independence, including a novel excerpt and also have a 

broad active reading vocabulary’. (Common European Framework of Reference for Languages- 

Council of Europe,2001).  

“Pride and Prejudice” continues to be popular today and has universal themes and appeal 

for students in different countries around the world. The learners have the opportunity to bring 

their own background knowledge and experience of the world and easily find an element of the 

book in which they are able to connect with the story. ( See Appendix1) 

The aim of lead -in is to get the learners interested in the topic of the lesson through an 

initial whole class discussion. The students answer the questions regarding the most important 

aspects, choose their top 3 and compare them to the early 19
th

 century English society. In this 

way, they see the similarities and differences between two societies and familiarize with the 

language that will come in the text.  



The lead-in ‘creates expectations, arouse the students’ interest in the subject matter of the 

written text’ (Harmer,1991) and ‘makes an explicit link between the topic of the text and the 

students’ own lives and experiences’ (Scrivener ,2011) 

During pre-reading stage, students are asked to make predictions on the subject of the 

novel extract and also state their opinions about the opening line.  They write down their 

predictions that will be confirmed or disconfirmed in the initial reading. The pre-reading stage 

helps to activate learners’ top down processing. ‘In the top-down approach, readers start with the 

overall context, the ‘big picture,’ and use their own background knowledge to make predictions 

about the content of a text’. ( Nunan.D 2015). 

This reading task is suitable for the learners as they approach the text in order to get the 

overall idea and confirm their predictions. In the gist-reading stage, learners are not expected to 

read every word, skim the text- ‘as if they were casting their eyes over its surface’. ( Harmer 

2007) 

The initial reading is a jigsaw approach: students are put into two groups A &B and 

receive either the first or second page of the extract. They skim their pages, make predictions 

about their reading and share their findings with the other group after reading in order to confirm 

their predictions. As part of this, students are asked to underline the unknown words to be 

clarified before the second reading. According to Scrivener (2011), ‘skimming is a top-down 

skill, involves reading quickly to get the gist of the passage, ‘without worrying about small items 

or individual words’. 

 A jigsaw reading  motivates students to read and share their answers ,’a technique that 

gives students a reason for reading and then sharing what they have found’( Harmer 2007), as 

well as enabling peer learning whereby they divide the ‘labour of learning’  

(Amador &. Mederer, 2013) The chapter is long and a jigsaw approach breaks down the text to a 

manageable length and skimming is easier for the learners. 

The second reading encourages students to read for a more detailed understanding of the 

text.  Before the second reading, my aim here was to pre-teach blocking vocabulary, especially 

where the vocabulary has a different meaning to common or contemporary usage. Then students 

do a vocabulary exercise matching the words with their meanings. Students A&B are given 4 



statements each, scan the pages that they read and determine if the statements are true or false. 

The true or false statements are paraphrased sentences from the reading text. After completing 

the task, the students come together in pairs and check each other answers.   

Scrivener ( 2011) states that ‘reading for detail or intensive reading  is reading texts 

closely and carefully with the intention of gaining an understanding of as much detail as 

possible. Scanning involves looking through the text to find keywords that are important. 

Scanning is a top-down skill’.  

These sub-skills help students to respond the text in a meaningful way, understand the 

writer’s purpose, the text structure and content. This reading task practices scanning which is 

often used in combination with reading for detail. Students scan the text for finding the unknown 

words and reading for detail for answering true and false statements. 

The final phase, post-reading, has the purpose of helping the learners build up what they 

have read. Students have the opportunity to respond to the novel extract in the follow-up activity 

which is speaking. Students will be given a set of discussion questions related to the key topic of 

the reading. These questions are also related to the second reading task so they should have a 

clear idea of what these questions relate to the target language and how to transfer it in the 

speaking activity.  

This speaking activity is targeted to develop learners’ confidence in using  the target 

language in freer communication. It provides an opportunity for learners to react to the text and 

give their opinions. According to Nunan, D (2015), the speaking task may seem to be a 

simulation of what the learners are expected to do in the real world. 

The key aspect of my output activity is immersing students in the culture of the novel’s 

setting. Additionally, literature engages the learners more emotionally than other texts, so 

providing the learners to react to what they read in the literature further enhances this emotional 

engagement, which ultimately leads to better retention of what they read. 
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